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Since the great need in elementary education is to

help children understand the social world in which they live, the
great need in the education of elementary teachers is to help then
link social science themes with children's experiences. The
objectives of the new social science teacher education program are to
develop the ability of prospective teachers to: 1) analyze social
problems; 2) handle the analytical tools of the social sciences; 3)
relate the analytical tools to history, and to geography; 4) apply
these tools with increasing derth throughout the elementary grades;
and, 5) keep up with new ideas in the social sciences and translate
them into the curriculum. The comprehensive one~year program requires
the cooperation of the faculties of education and the social sciences
--economics, political, sociology, anthropology, history, and
geography. The year is broken down into alternating periods: three
weeks of presentation on the structure of knowledge of each
discipline. followed by a five week laboratory where the structure is
applied to real life situations, problem situations, and to classrcom
situations from kindergarten to sixth grade. This interdisciplinary

program will end with a dissemination conference.

(SBE)
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The widening gap between the need for social under-
standing in our dynamic world and the actuality of what
takes place in the elementary classroom is one of the
greatest problems we face today. The most important
element in closing this gap is a big improvement in the
education of elementary teachers.

Natural scientists and social scientists have become
aware of this ever-increasing gap in the last fifteen years,
as they have visited elementary classrooms and observed
the unused potentialities of the children and the help-
lessness of teachers to capitalize on that potential. In
response to what they saw, they developed new and
exciting materials which related the cutting edge of
knowledge to the children’s daily experiences. These
new matcrials, together with the elementary school teach-
er’s receptiveness to new ideas and the children’s en-
thusiasm, are creating a new intellectual climate in the
elementary schools. The children who are being exposed
to the new sciences, new mathematics, and new social
sciences represent an entirely different product from
those who left the elementary schools just a few years

ago.
The Need

The new programs have not, however, lived up to
expectations. This shortcoming is not due to lack of
enthusiasm on the part of the children or the teachers,
nor to the failure of the materials. Mostly, it has been
due to the inadequate training of the elementary teacher
who uses the materials. Good materials are essential to
good teaching, but there is no such thing as “teacher-
proof”’ materials which can be successfal without regarc
3 for the ability and training of the teachers who teach
them.

' Children know about social realities, directly and
through television. They are aware of discrimination,
neighborhood riots, unemployment, the war in Viet
Nam, air and water pollution, and congestion and biight
in the cities. Once these events become a part of the
child’s experience, it is the obligation of the elemen:ary
classroom teacher to help him understand them. Findi.g
a design which underlies this seemingly chaotic world
and showing man as a problem-solving being are the

main purposes of education.

Since the great need in elememary education is to help
children understand the social world in which they live,
the great need in the education of elementary teachers

o is to help them li1k social science themes with the chil-

N\ A PROPOSAL FOR THE EDUCATION OF ELEMENTARY TEACHERS
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P~ This issue is devoted to the education of teachers in the social studies. Much has been said about the need for better
w4 teacher education, as reflected in Rosemary Barker's article, “A Viewpoint on Teacher Education,” in this Newslctter.
P It seems likely that the need will not be met by minor revisions in existing programs; radically different programs
will probably be required. Such a program is presented in this article by Professor Lawrence Senesh. Major inno-
valive elements of the program include integration among the social sciences, close cooperation between academic-
ians and educators, and bloc programming. Senesh is Professor of Economic Education at Purdue University and a

dren’s experiences. Unfortunately, teacher-training in-
stitutions do not equip elementary school teachers with
the analytical tools they need, such as employment and
price theory, the theory of social stratification, the con-
cept of culture, the theory of cultural change, and the
theory of conflict resolution. Such tools are important
in understanding everyday life.

The present programs of teacher-training institutions
for elementary teachers do not give teachers the quali-
fications they need to teach the new social science cur-
ricula. It is usual, for example, for elementary teachers
to graduate from most colleges and universities without
taking course work in each of the social sciences which
form the basis of the new curricula. Even where the
teachers do take one or two courses in each of the social
sciences, they take general introductory courses which
are only remotely related to the classroom needs of
prospective teachers. Academic departments of most
colleges and universities give little priority to the educa-
tion of teachers, and social studies methods courses
typically are unsuccessful in translating social science
theories into methods and materials applicable to the
elementary school classroom.

Many summer courses for experienced teachers are in-
tended to bring them up to date on new professional
developments. But these courses have the same flaws as
do the undergraduate courses taken by prospective teach-
ers; they do not prepare teachers to implement the new
social studies.

In the hope of ofisetting these deficiencies in under-
graduate and postgraduate education of teachers, the |
federal government and private foundations have fi-
nanced many new programs in colleges and universities.
Most of these have been inservice institutes and work-
shops, which have not differed greatly from the other
offerings of the colleges and universities and have had
little success. The institute and workshop staff members
have not developed techniques to convey effectively the
social science theorie: and to show teachers how to inte-
grate these theories into the curriculum. |

Any hoped-for revolution in social science education
can have only limited success so long as teachers are not
adequately trained to do their share in narrowing the |
gap between social theory and classroom needs. The
achievemen: of adequate preparation for elementary
teacners will require designs that are radically different
from those that now prevail.




-Objectives of the Program

What should be the characteristics of this new teacher-
training program? The objectives of the new social sci-
ence teacher-education program should be to develop the
ability of prospective teachzrs to (1) analyze social prob-
lems, (2) handle the an:zlytical tools of the social sci-
ences, (3) relate the analytical tools to history, (4) relate
the analytical tools to geography, (5) apply the an-
alyticai tools with increasing depth throughout the ele-
mentary grades, and (6) keep up with new ideas in the
social sciences. These six objectives are described in the
following paragraphs.

(1) Teachers should be able to take social problems
which concern children and show them how to
analyze the scope and causes of such problems.
Teachers should be able to show children the
contribution of individuals, of private groups,
and of the government in solving such problems.

(2) Tle elementary school teacher should become ac-
quainted with the analytical tools of the social
sciences. Since there is no unified theory of social
sciences, the social studies as such cannot offer
analytical tools necessary to understand the social
processes. For this reason, future teachers should
be exposed to the analytical tools of the main
social science disciplines: economics, political
science, sociology, and anthropology.

Each of these disciplines is made up of a logical
structure of ideas. These ideas should be taught
to future elementary school teachers instead of
the vast amount of unrelated materials to which
students are currently exposed in uninspiring in-
troductory courses. These structures of the dis-
ciplines have been developed by a team of social
scientists under the sponsorship of the Social Sci-
ence Education Consortium. Each of these struc-
tures have the following characteristics.

They represent the fundamental ideas of the
discipline and do not relate to any specific
grade level.

The ideas within the structure are logically re-
lated to each other.

Each structure can be used with increasing
depth and complexity from grade to grade.

The ideas within the structure can be related
to the children’s experience in every grade.

(3) As a 1esult of the program, the teacher should be
able to explain the economic reasons behind the
gold rush, the economic aspects of slavery, the
economic reasons which underlie the farmer’s
demand for cheap money, and the economic and
political problems which the founders of our new
nation faced in building an economic ~nd politi-
cal system.

(4) The teacher should be able to use the analytical
tools of social sciences in connection with geog-
raphy. For example, teachers should be able to
understand and explain how geographic factors
help to determine the division of labor and the
locacion of cities. They should be able to explain
how the availability of renewable and non-renew-
able resources determines the rate of economic

growth of a region, and how tiie uneven distribu-
uon of resources determines the patterns of trade.

(5) The program should help teachers translate social
concepts to the elementary student with increas-
ing depth and complexity from grade one to
grade six. For example, tezchers should be ablc
to see the progression in the teaching of price
theory. In the first grade, the teacher should see
the students as potential college students, and the
college teachers should see in the college students
the first graders. The s:ccess of teaching concepts
progressively depends on the teacher’s ability to
see the students as per:ons in a motion picture
instead of a snapshot.

(6) All teachers leaving teacher-training institutions
should have developed an intellectual curiosity
for new ideas. They should be cager to translate
into the curriculum the new ideas which are rele-
vant for the child.

The Program

The objectives described above can be achieved in a
comprehensive one-year social science education pro-
gram. The program should be planned as a bloc for a
particular group of students, who would receive 15 to 20
hours of credit for the year’s work. A time schedule of
the plan is shown in Figure 1.

Such a program would require the cooperation of the
faculty of education and the faculty of the six social
science areas of economics, political science, sociology,
anthropology, history, and geography. The year would
be broken down into alternating periods of three weeks
and five weeks. During the three-week periods, the struc-
wires of knowledge of economics, political science, soci-
ology, and anthropology would be presented. Each three-
week period would be followed by a five-week laboratory.
In these laboratories, the future teachers would gain ex-
perience in application of these structures in different
teaching situations.

Economics as an Example

The economics phase of the program is presented here
in detail. The other three phases—political science; soci-
ology, and anthropology—would follow a similar pattesn:
and are presented here only in abbreviated form.

The academic year begins with the presentation of the
fundamental ideas of economic knowledge. The econo-
mist presents the following concepts and relationships:

(1) Every society faces the conflict between unlimited
wants and limited resources.

(2) To narrow the gap, socicties specialize geographi-
cally, occupationally, and technologically.

(3) Due to specialization, societies are interdependent.

(1) Countries develop a transportation system and a
monetary system to facilitate the interdependence.

(5) Due to limitauons of resources and technology,
the gap between unlimited wants and limited re-
sources can never be closed ‘entirely. Economic
systems organizeé mechanisms to allocate scarce
resources. In our system the market distributes
SCarce resources.

(6) The market determines what to produce, how
much to produce, Lhow to produce, and for whom
to produce the goods and services. Through the
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Figure |

Schedule of Proposed Program
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Economics

Political Science
Sociology
Anthropology
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First Semester

group behavior of consumers, business, and gov-
ernment, the market also determines the level of
income and of employment.

(7) Public policy modifies market decisions to pro-
mote general welfare, which may be identified as
gconomic growth, stability, security, freedom, and
justice.

The economist presents these ideus during the first
three weeks of the academic year. After this period, the
class reorgaiizes itself into a laboratory. In the labora-
tory the students practice transiating the structures into
classroom situations. Paiticipants assume the roles of
teachers and students. Video tapes may be taken for later
evaluation and for observation of progress. The struc-
tures taught may be applied to real life situations, piob-
lem situations, to classroom situations from kindergarten
to sixth grade, in historical context, and in geographical
context.

(1) Real Life Situations

Some people earn low incomes, others earn high
incomes. Using wage theory, the student teachers ex-
plain reasons for these differences in incomes.

A local factory has closed down. Using price
theory, a student teacher explains to the other labora-
tory members why the factory had to close.

Local steel mills have closed down, and so have
many other businesses. A student teacher explains,
using employment theory, the reasons for the drop in
the level of employment.

The laboratory considers the situation of families
who are on welfare. The student teacher should be
able to explain the philosophy which underlies welfare
programs.

Children participate in the school lunch program.
Sctudent teachers explain why society decided to im-
prove the diet of children through government pro-

grams.

Second Semester

An army of poor people march to Washington.
Student teachers explain the reasoas for poverty.
The United States Congress decides to aid Ap-
palachia. A student teacher, with the aid of growth
theory, explains why the Appalachian region has been
left behind other regions of the country.

(2) Problem Situations

The program instructor translates some of these
life situations into problem situations. Students acting
as teachers show how these problems can be studied
through application of the scientific method. For ex-
ample, the teacher can present to a class (pretending
to be a fourth-grade group) the problem of Appa-
lachia. The teacher presents first the symptoms oi the
problem: deserted coal mines, cut-off lumbering areas,
sleepy market towns, abandoned fzims, burning coal
mines, and creeks polluted by the coal mines.

The teacher presents the various aspects of the
problem: Why should our society be concerned with
the problem of Appalachia?

Becaase unemployment and underemployment rep-
resent a waste of resources for the country.

Because the sharp contrast between the low stan-
dards of living of Appalachia and the higher stan-
dards of living in other parts of the country may
create ill feeling and alienation of the people in
Appalachia.

Because adjustment to pove-ty within families can
perpetuate poverty from one generation to another.

Because society must in fairness help the depressed
areas, since the rest of society has benefited from the
coal and lumber taken from the Appalachian re-

gion.

After the aspects of the problem have been taught,
the student teacher defines the protlem in terms of a




conflict between people’s desires and existing institu-

tional arrangements: How can the economy of Ap-

palachia develop in such a way that it will increase

Job opportunities for those who are unemployed and

Ezovide increased incomes for those whose earnings are
low the poverty level?

Next, the student teacher shows how the problem
can be measured. He presents and critically evaluates
such statistical data as the gap between existing job
opportunities and members of the labor force. Student
teachers should be able to present and evaluate income
distribution statistics and statistics on health and hous-
ing conditions in presenting the scope of the problem.

After the scope of the problem has been present-
ed, the student teacher uses the analytical tools and
explains the causes of the problem:

The economic nature of primary industries and their
limitations on economic growth.

The cyclical nature of primary industries and the
economic instability which they cause in the Ap-
palachian economy.

The relationship between gecgraphic isolation and
transportation.

The relationship between isolation and the culture
of Appalachian families, showing that the resultant
culture hinders economic initiative and growth.

The relationship between geographic isolation and
the growth of cities.

The student teacher should be able to explain
how local, state, and federal governments are planning
together to generate economic growth in Appalachia
through the stimulation of growth centers and through
the development of transportation systems, educational
systems, and health systers.

Student teachers ir. this laboratory should be able
to take any social preolem relevant to our country and
organize it according to the steps of the problem-
solving approach. They should be able to use relevant
pictorial materials and other materials for their own
use and for the use of the children. Primary school
teachers should be able to relate problems to the
neighborhood and to the city, always reminding the
children that society is as good as man’s willingness to
study and solve its problems.

(8) Classroom Situations, Grades One to Six

The laboratory allows practice in how the various
ideas in the structure of economics can be taught with
increasing depth as the child moves from grade to
grade. In the first grade, the future teacher should be
able to teach the concept of price and help children
discover how prices change with changes in supply and
demand.

The student teacher should be able to teach in
the second grade the different types of competition,
such as competition among farmers, among big manu-
facturers, and among retail stores.

In the third grade, student teachers should he
akle to teach how the businessman tries to maximize
profit on the margin.

In the fourth grade, student teachers should be

able to teach children the nature of the market system.
In the fifth grade, the student teacher should be

able to teach how the market system has developed in
our country since the colonial period. This lesson
builds a bridge between economics and history.

The student teacher should also be able to use the
analytical tools of the social sciences in geographic
situations, showing how the location of economic ac-
tivities is related to the uneven distribution of human
and non-human resources over the earth.

Finally, the student teacher will have access to
lucidly written articles which present frontier ideas of
2conomists. It should be the task of the laboratory to
analyze such articles and screen the content for class-
room application. In this way, student :cachers will
get experience in reading articles of an economic na-
ture and applying the ideas to classroon: situations. In
this way, the school system can reduce the time lag
between the advancement of knowledge and the school
curriculum,

Political Science, Sociology and Anthropology

As indicated in Figure 1, each of the other disciplines—
political science, sociology, and anthropology-is treated
in the same manner as economics.

For example, the political scientist shows h1ow some of
the wants of the public become political demands; bow
political demands are sifted through the gatekeepers; and
how some of them bzcome binding decisions. He also
shows how the binding decisions affect the various insti-
tutions of the social system, and how these impacts upon
the social system generate positive or negative yesponses
toward the authority, the regime, and the political so-
ciety.

After the presentation of the political system, the
student teachers apply this structure of ideas to real life
situations; for exawple, to local political issues such as
water fluoridation, planning and Snancing urban re-
newal projects, and building new express highways
through the citics. Some of thw:se life situations can be
translated iato political problems and may be presented
to the laboratory participants through the problem-
solving technique. For example, the student teacher
might show how to study the transportation problem of
our cities.

When the laboratory participants begin to discuss the
various steps in solving the transportation problem, they
should be able to feel and describe the political tension
which may arise between ihe different factions of the
city. Some of the city people inay demand that more ex-
press highways be huilt by tearing down neighborhoods;
others may demand more and cheaper mass transpoita-
tion to save our cities from dislocation caused by such
tearing down of neighborhoods.

The laboratory is also used to demonstrate how politi-
cal understanding can be expanded in depth as the chil-
dren move from grade to grade. The basic ideas of
political science can be applied to the political structure
of the family in the first grade, to city government in the
second grade, to land use planning in the third grade, to
state government and the role of the federal government
in assisting regional devclopmenr in the forrth grade,
and to the formation of the Declaration of Independence
and the Constitution in the fifth grade. M¥oth historical
and geographical applications can be made »: most grade
levels; a historical persp~_ave would be useful in study-
ing all of the applizations suggested for grades two to
five, and the bas.c ideas of geography would be particu-
larly useful in studying buin cities and regions.




In the third sequence, thc iundamental ideas of soci-
ology are presented. The sociology instructor shows the
class how the values and norms of society shape social
institutions in which individuals occupy positions and
roles. He points out how sociologists study the inter-
actions between the expectations of the institutions to-
ward the individuals, and the individual's expectations
with respect to institutions. These interactions wiil affect
the individual’'s attitudes toward society’s values or
norms, resulting in support or modification of the values
or norms of society.

Next the student teachers learn how these ideas can be
related to real life situations of the children. For exam-
ple, children need to know about the many expectations
which society has toward them—such as the expectations
of friends, parents, and teachers which may conflict and
must somehow be reconciled.

In preblem-solving situations, the student teacher may
show how certain segments of society, such as the poor
people of the inner city or the Negroes or the American
Indians, may become alienated from society as a whole.
The student teacher may show that this is what may hap-
pen i.. a society where members of different groups have
been raised within differert systems of values.

In connection with history, the student teacher learns
how value preferences change our institutions. In a fifth
or sixth grade class, he could then show how the value
preferences of agrarianism, paternalism, leisure, and
white supremacy affected the development cf the social
institutions of the Old South. How did such value
systems hinder economic development of this region?

In the final sequence, the laboratory class studies the
fundamental ideas of anthropology. The anthropology
instructor shows how man has satisfied his needs within
the social structure, how the satisfaction of these needs
has been improved through inventions and innovations,
how these inventions and innovations challenged tradi-
tion, and how some of these inventions and innovations
have been accepted by society, leading to the evolution of
culture.

In the laboratory on anthropology, as with political
science and sociology, the student teachers relate the con-
cepts of anthropology to life situations, to problem situa-
iions, to different grade situations, to historical situa-
tions, and to geographic situations.

By the time the class gets to the study of anthropology,
the laboratory has becom¢ increasingly oriented to a
multi-disciplinary approach. The social problems studied
during this period can be treated not only as economic
problems but also as political problems, sociological
problems, and anthropological piGtlems. Social prob-
lems, almost without exception, have all these aspects,
and the competence of the teacher must be adequate for
discovering and handling the many facets of the prob-
lems. As has been pointed out in discussing the eco-
nomics laboratory, the problem of Appalachia cannot be
understood without understanding how economic forces,
political forces, the forces of value preferences and cul-
ture, and historical and geographic forces, all helped to
shape the people and the way they live in this area.

Conclusion

The program ends with a culminating activity. This
culminating activity may be a curriculum conference,
where the most creative student teachers are given the
opportunity to present their ideas to the members of the
classroom and to the invited audiences from the neigh-
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boring school systems and from educational institutions
interested in observing potential master teachers in
action.

To reward a combination of academic excellence and
educational excellence will help not onlv to develop a
new type of elementary school teacher but also a new
type of teacher-training institution in which the aca-
demician and the educator will discover that they have
to work together in a grand alliance if they want our
educational system not only to survive but to meet the
needs of an increasingly complex society.
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